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Abstract: The international dissemination of Chinese language education increasingly relies on the
localization of teaching materials to meet diverse cultural and pedagogical needs. This study investigates the
phenomenon of symbolic localization through a comparative analysis of the Taiwan and Indian editions of <A
Course in Contemporary Chinese 1>, a Chinese language teaching textbook published under the auspices of
Taiwan’s Ministry of Education. While textbook localization typically involves adaptations to language
examples, cultural references, or pedagogical structures, this analysis reveals that the Indian Edition of this
textbook is identical in content to its Taiwan counterpart, with differences confined to the cover branding—
including the “Indian Edition” label and the logos of the Taiwan Education Centre (TEC) India, National
Tsing Hua University, and the local publisher Sanctum Books. Through para-textual and institutional analysis,
the study argues that this edition functions primarily as a symbolic localization strategy, aimed at enhancing
the textbook’s legitimacy, market access, and visibility within the Indian higher education context. This
practice reflects a soft power approach to educational diplomacy, enabling Taiwan to extend cultural influence
and promote Chinese language learning abroad without incurring the costs of functional localization. The
study contributes to scholarship on international Chinese language education, textbook studies, and soft power
by highlighting the distinction between functional and symbolic localization and its implications for cross-
cultural pedagogy. Recommendations for future textbook localization strategies include context-sensitive
cultural adaptation to enhance learner engagement and intercultural competence.

Keywords: International Chinese Language textbooks; Textbook localization; Symbolic localization; Soft-
power and Educational Diplomacy; Taiwan Education Center

I. INTORDUCTION

In recent decades, International Chinese language education has experienced significant growth,
propelled by increasing global interest in China and the rising prominence of Mandarin as a tool for Business
Chinese or Chinese industry focused skill based communication due to the growing influence of Chinese
presence in global market. Institutions worldwide, from universities to private language centers, have
expanded their Chinese language programs to accommodate the growing number of learners. Within this
global movement, teaching materials play a pivotal role in shaping not only linguistic proficiency but
also cultural understanding and intercultural communication. Scholars in applied linguistics and language
pedagogy have consistently emphasized that effective language textbooks must be sensitive to local learning
contexts, incorporating elements of functional localization to bridge the gap between target language culture
and learners’ backgrounds (Wang, 2016; Fang, 2023).
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Textbook localization typically involves adapting vocabulary, grammar explanations, cultural references,
and classroom activities to suit the linguistic, cultural, and educational expectations of learners in a specific
country or region. Such adaptations not only enhance learner engagement but also support the development
of intercultural competence, a key component of modern language education (Kramsch, 2014). On the other
hand, the absence of meaningful localization may limit learners’ ability to connect with the material and
reduce the perceived relevance of language instruction.

This study investigates a unique case within Taiwan’s international Chinese language education efforts:
the Indian Edition of <A Course in Contemporary Chinese 1>. This widely used textbook series within
Taiwan, developed by National Tsing Hua University and endorsed by Taiwan’s Ministry of Education, was
officially introduced in India in collaboration with Sanctum Books and the Taiwan Education Centre (TEC)
India. A preliminary examination of the Indian Edition reveals that its internal content—including lesson
structure, dialogues, vocabulary, and cultural imagery—remains identical to the original Taiwan Edition. The
only differences appear in the para-textual elements, such as the cover design, the label “Indian Edition,” and
the addition of logos representing TEC India, the Ministry of Education (Taiwan), and the local distributor.

This absence of content adaptation raises an important question: Does the Indian Edition represent
functional localization, or is it primarily a case of symbolic localization aimed at enhancing market legitimacy
and advancing Taiwan’s soft power in India? By labeling the textbook as an “Indian Edition,” the publisher
creates an impression of contextualization, even though pedagogical or cultural modifications are absent. Such
practices warrant critical examination in the context of educational diplomacy, where teaching materials are
often mobilized as instruments of cultural outreach and international influence (Nye, 2004; Zhao, 2020).

The follow study pursues two main objectives: i. To compare the Taiwan and Indian editions of <A
Course in Contemporary Chinese 1> to identify the scope and nature of any differences. ii. To analyze the
role of symbolic localization in advancing Taiwan’s soft power strategy within the Indian higher education
landscape.

The significance of this research lies in its contribution to the discourse on international textbook
publication and cross-border language education. While prior studies have emphasized functional
localization in adapting Chinese textbooks to local learner contexts (e.g., Singapore, Sri Lanka), this study
highlights a new dimension of symbolic localization, where branding and market positioning serve diplomatic
and strategic purposes without any substantive pedagogical modifications. By examining this phenomenon,
the research sheds light on the intersection of language education, intercultural communication, and soft power
strategies, offering insights for both textbook developers and policymakers in the field of international
Chinese language promotion.

Il. LITERATURE REVIEW
2.1 International Chinese Language Education

The past two decades have witnessed a rapid expansion of International Chinese language education,
driven by China’s growing economic and geopolitical influence and the rising demand for Mandarin
proficiency across the globe. Scholars note that the development of comprehensive language programs has
become a central strategy for both Mainland China and Taiwan to extend their cultural presence and
educational influence (Zhao & Huang, 2020). Taiwan, in particular, has leveraged Taiwan Education Centres
(TECs) and higher education partnerships to promote Mandarin teaching abroad while simultaneously
differentiating its initiatives from Mainland China’s Confucius Institutes. These efforts aim to project
a friendly, culturally rich image of Taiwan, integrating language learning with exposure to Taiwanese society
and culture. Within this global context, teaching materials form the core of international language education.
Textbooks not only provide linguistic input but also mediate cultural understanding and intercultural
communication, shaping how learners perceive the target language community (Kramsch, 2014).

2.2 Textbook Localization and Cross-Cultural Pedagogy

Localization in language education refers to the adaptation of teaching materials to the cultural, linguistic,
and educational expectations of learners in a specific target context (Wang, 2016). Effective localization often
involves replacing or supplementing cultural references with familiar local elements, adjusting examples,
dialogues, and visuals to resonate with learners, and aligning content with local teaching methods and
assessment practices specific to each institution.

Empirical studies demonstrate that functional localization enhances learner engagement and intercultural
competence. For instance, Singapore’s secondary school Chinese textbooks incorporated local festivals and
student experiences, helping learners relate Mandarin to their social context. A recent study in Sri
Lanka emphasized that teachers favored textbooks reflecting local culture and context, which improved
learners’ motivation and classroom interaction (Perera, 2022). In contrast, some cross-border publications
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adopt minimal localization or rely on symbolic modifications to enter new markets. This leads to a distinction
between functional localization (substantive pedagogical adaptation) and symbolic localization (branding
without meaningful content change), which is the focus of this study.

2.3 Symbolic Localization and Para-textual Analysis

Symbolic localization refers to the practice of labeling or branding a textbook for a foreign market without
altering its core pedagogical content. This form of localization relies heavily on para-textual elements—the
“thresholds of the text” that frame how a textbook is perceived, such as textbook covers and edition labels
(e.g., “Indian Edition”), logos of local distributors or institutions and prefaces, ISBN, and endorsements.

Genette’s (1997) para-text theory provides a useful lens for analyzing such symbolic strategies. Para-
texts shape the reception of a work by signaling authenticity, legitimacy, and intended audience, even in the
absence of textual changes. In the context of language education, symbolic localization often functions as
a market entry strategy and can enhance perceived ownership in the host country without incurring the cost
of functional adaptation.

In this study, the Indian Edition of <A Course in Contemporary Chinese 1> exemplifies symbolic
localization. Its internal lessons, dialogues, and cultural imagery are identical to the Taiwan Edition, while
the cover design, institutional logos, and the label “Indian Edition” give the impression of a locally adapted
product.

2.4 Textbooks as Instruments of Soft Power and Educational Diplomacy

Language education is a recognized vehicle of soft power, defined by Nye (2004) as the ability of a
country to influence others through cultural attraction rather than coercion. Textbooks, as tangible artifacts of
language and culture, play a dual role which are 1. Pedagogical tools that facilitate learning and 2. Cultural
carriers that represent and legitimize the producing country abroad. In the Asian context, Mainland China’s
Confucius Institutes are the most visible examples of textbooks as soft power instruments. Similarly, Taiwan
leverages its textbook exports and TEC network to strengthen its international cultural presence, especially in
countries where political recognition is limited. By publishing the Indian Edition of a Taiwanese textbook
with local branding but unchanged content, Taiwan achieves symbolic visibility and institutional legitimacy in
Indian universities, contributing to its educational diplomacy.

2.5 Research Gap

A substantial body of research explores functional localization of Chinese language textbooks in countries
like Singapore, Thailand, and Sri Lanka, where textual adaptation is used to meet local learning needs (Wang,
2016; Fang, 2023). However, studies on symbolic localization remain scarce, particularly in contexts where
textbooks are branded for international markets without content changes. The present study addresses this gap
by: i. Analyzing the para-textual and institutional differences between the Taiwan and Indian editions of <A
Course in Contemporary Chinese 1> and
ii. Examining how symbolic localization supports Taiwan’s educational diplomacy and soft power projection
in India. This dual focus on textbook studies and soft power contributes to the emerging scholarship on cross-
border language education and highlights branding as a form of international educational strategy.

I11. RESEARCH METHODOLOGY
3.1 Research Design

This study adopts a qualitative comparative research design to analyze the Taiwan and Indian editions
of <A Course in Contemporary Chinese 1>. Since the primary objective is to identify and interpret symbolic
localization, the research focuses on textual and para-textual analysis rather than classroom implementation.
The design includes two stages: i. Comparative Textbook Analysis: Examining content, visuals, and para-
textual elements to identify any differences between the two editions and ii. Interpretative Analysis:
Classifying differences according to symbolic vs. functional localization and situating them within the
framework of educational diplomacy and soft power.
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3.2 Data Sources
The primary data consists of:
1. Taiwan Edition of <A Course in Contemporary Chinese 1>

e Publisher: National Tsing Hua University Press

e Endorsed by Taiwan’s Ministry of Education (MOE)
2. Indian Edition of <A Course in Contemporary Chinese 1>

e Co-branded with Sanctum Books and Taiwan Education Centre (TEC) India
e Labeled as “Indian Edition” on the cover.

3.3 Comparative Analysis Framework
The analysis focuses on three dimensions:

Table 1

Dimension Elements Examined Purpose

Content Analysis Lesson texts, d_lalogues, To _verl_fy |f_ functional
vocabulary, exercises localization exists

Visual & Cultural | Hlustrations, photos, | To check for cultural

Elements cultural scenarios adaptation or changes

Para-textual Analysis Cover design, edition label, | To _|d_ent|fy s_ymbollc
logos, ISBNs, preface localization strategies

Classification Criteria is further divided into two categories; i. Functional Localization which is text or
visual changes to adapt to Indian learners and ii. Symbolic Localization which is branding or labeling changes
without content adaptation

3.4 Analytical Framework
The analytical process follows three steps:

1. Side-by-Side Comparison of each lesson, visual, and para-text element compared between Taiwan and
Indian editions and differences coded as Content, Visual, or Para-textual.
2. Localization Categorization which further can be categorized as: i. Functional Localization (FL):

Changes in content for pedagogical adaptation and ii. Symbolic Localization (SL): Branding and institutional
logos without pedagogical change

3. Interpretation in Soft Power Framework by using Nye’s (2004) soft power and Genette’s para-text
theory (1997) to interpret how symbolic localization serves Taiwan’s educational diplomacy in India.

IV. FINDINGS AND DISCUSSIONS
4.1 A thorough analysis and Interpretation of Symbolic Localization
A side-by-side analysis of the two editions yielded the following results:

Table 2
Dimension Tai_V\_/an Indign Difference Localization
Edition Edition Type
Lesson Texts Identical Identical None None
Vocalgulary & Identical Identical None None
Exercises
Taiwanese
Cultural Visuals | daily life, | Same visuals | None None
festivals
Standard
Preface/Introduc | Taiwan
. . Same preface | None None
tion Edition
preface
Added Indian
Title + MOE | Edition label + Cover Symbolic
Cover Design Taiwan + | TEC India + branding only | Localization
NTHU logo Sanctum
Books logos
ISBN & | Taiwan ISBN | Indian ISBN | Administrative | Symbolic
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Publication Info with local | difference only | Localization
distributor

Drawing on localization theory in applied linguistics and educational publishing, effective localization is
generally understood as the adaptation of linguistic content, pedagogical design, and cultural references to the
sociocultural and cognitive context of target learners (Canagarajah, 2005; Gray, 2010). Such functional
localization typically involves modifications to vocabulary, grammatical explanations, task design, and the
inclusion of locally meaningful cultural materials. However, the findings of this study demonstrate that the
Indian Edition does not meet these criteria for pedagogical or cultural localization.

Table 2 reveals an absence of substantive or functional localization in its pedagogical design. Specifically,
there is no evidence of systematic adaptation in terms of vocabulary selection, grammatical explanations, or
instructional exercises to address the linguistic background or learning needs of Indian students. Likewise,
the textbook does not incorporate Indian socio-cultural references, local festivals, or learner-centered
examples that could facilitate contextualized language learning. These findings suggest that the localized label
does not correspond to meaningful curricular modification.

Instead, localization in the Indian Edition operates primarily at a symbolic level. This symbolic
localization is achieved through para-textual and institutional markers rather than through content-based
transformation. First, the designation “Indian Edition” is prominently displayed on the textbook cover,
functioning as a visual and discursive signal of localization. In addition, the inclusion of institutional logos—
such as those of the Taiwan Education Centre (TEC) India, National Tsing Hua University, Taiwan’s Ministry
of Education, and the local publishing partner Sanctum Books—serves to authenticate the textbook’s presence
within the Indian educational market. Second, the assignment of a local ISBN number and the involvement
of an Indian distributor further reinforce the perception of localized ownership and legitimacy. These
publishing practices create an impression of official integration into the Indian academic context, despite the
absence of corresponding modifications to the instructional content. As a result, localization is confined to
surface-level indicators rather than extending to pedagogical or cultural adaptation.

From a broader perspective, this form of symbolic localization functions as a strategic mechanism of
market legitimization and educational soft power. By minimizing the costs associated with content
redevelopment while maximizing institutional visibility, Taiwan is able to establish a formal academic
presence within Indian higher education. Simultaneously, the textbook serves as a vehicle for promoting
Taiwanese cultural and educational identity, positioning Taiwan as an alternative provider of Chinese
language education distinct from Mainland China. In this sense, symbolic localization aligns closely with
Taiwan’s educational diplomacy objectives, where visibility, legitimacy, and differentiation take precedence
over learner-centered curricular localization.

4.2 Symbolic Localization as a Soft Power Strategy in Chinese Language Textbook Publishing

The framing of the textbook as an “Indian Edition” constitutes a deliberate strategy of symbolic
localization that generates multiple soft power outcomes for Taiwan. Rather than pursuing extensive
pedagogical adaptation, Taiwan leverages symbolic and institutional markers to achieve visibility, legitimacy,
and influence within the Indian higher education landscape.

First, symbolic localization enhances visibility and perceived legitimacy. The explicit labeling of the
textbook as an Indian Edition encourages universities, instructors, and students to interpret the material as
officially endorsed and contextually appropriate for Indian learners. This perception persists despite the
absence of content-level adaptation, illustrating how para-textual signals can substitute for functional
localization in shaping user expectations and institutional acceptance.

Second, symbolic localization operates through strategic branding. The prominent display of logos
associated with the Taiwan Education Centre (TEC) India and Taiwan’s Ministry of Education serves not
merely as acknowledgments of institutional involvement but as cultural and political signifier. These markers
reinforce Taiwan’s presence as an educational actor in India and position the textbook within a broader
framework of educational diplomacy. From this perspective, the textbook functions as a semiotic artifact
through which Taiwan communicates its cultural identity and academic credibility.

Third, symbolic localization enables market entry without the financial and logistical costs typically
associated with full-scale localization. Developing culturally adapted textbooks requires substantial
investments of time, expertise, and resources. By contrast, symbolic localization allows Taiwan to access the
Indian market efficiently while maintaining content continuity with its original editions. This strategy reflects
a pragmatic balance between global dissemination and institutional branding.

Taken together, these outcomes align closely with Nye’s (2004) conception of soft power, particularly
soft power generated through attraction rather than coercion. Language education, in this case, becomes a
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vehicle for projecting cultural presence and cultivating goodwill abroad through symbolic association, rather
than through deep pedagogical accommodation. The textbook thus operates simultaneously as an instructional
resource and a soft power instrument.

4.3 Pedagogical and Diplomatic Implications of Symbolic Localization

The findings of this study point to an emerging pattern in the international dissemination of Chinese
language textbooks. Traditionally, localization in language education has been understood as a pedagogically
motivated process aimed at enhancing learner engagement and relevance through functional adaptation. Such
adaptation typically includes localized cultural references, learner-specific examples, and adjustments to
linguistic explanations. However, the present case demonstrates a shift toward symbolic localization, in which
branding, institutional visibility, and diplomatic signaling take precedence over pedagogical modification.

From a pedagogical standpoint, the absence of functional localization presents both limitations and
challenges. Indian learners are exposed to authentic Taiwanese linguistic and cultural content, which may
enrich their understanding of Taiwan’s sociocultural context. However, without localized cultural bridges,
learners may struggle to relate the material to their own experiences. This places additional responsibility on
instructors, who may need to provide supplementary explanations, contextual comparisons, or localized
examples to facilitate comprehension and engagement.

From an educational diplomacy perspective, however, symbolic localization appears highly effective.
The Indian Edition label confers immediate soft power visibility within Indian universities, enabling Taiwan
to assert its presence in a competitive and geo-politically sensitive field of Chinese language education.
Importantly, symbolic branding allows Taiwan to communicate cultural presence and academic legitimacy
without provoking overt political confrontation. By positioning itself as an alternative source of Chinese
language education distinct from Mainland China, Taiwan leverages symbolic localization as a tool of
strategic differentiation.

The broader implication is that in cross-border textbook publishing, symbolic localization can function
as a low-cost yet impactful mechanism for educational diplomacy. While it may not fully address learner-
centered pedagogical needs, it effectively advances institutional, cultural, and geopolitical objectives. This
tension between pedagogical effectiveness and diplomatic utility underscores the need to critically examine
the ideological and strategic dimensions of textbook localization in international language education.

4.4 Summary of Findings

This study demonstrates that the Indian Edition under investigation employs symbolic localization
exclusively, with its internal linguistic and pedagogical content remaining identical to the original version.
Localization is enacted primarily through para-textual branding, institutional affiliation, and local distribution
mechanisms rather than through curricular adaptation.

The findings highlight the growing significance of textbook branding as a form of educational diplomacy.
By foregrounding symbolic markers of localization, Taiwan successfully achieves market legitimization and
soft power visibility within Indian higher education. In doing so, the case expands existing discussions on
international Chinese language education by illustrating how textbooks can function not only as pedagogical
tools but also as strategic instruments of cultural and diplomatic engagement.

V. CONCLUSION

This study examined the localization practices of a Chinese language textbook marketed as an “Indian
Edition” and found that localization is implemented exclusively at a symbolic level rather than through
functional pedagogical adaptation. Contrary to established localization frameworks in applied linguistics,
which emphasize learner-centered curricular and cultural modification, the textbook’s internal content
remains unchanged from the original edition, with no adjustments to vocabulary, grammar, tasks, or cultural
references for Indian learners.

The findings reveal a shift in international Chinese language education toward what this study
conceptualizes as symbolic localization. In this model, localization is realized through para-textual elements
such as edition labeling, institutional logos, and local distribution rather than through content transformation.
The designation “Indian Edition,” together with the visible involvement of the Taiwan Education Centre
(TEC) India and Taiwan’s Ministry of Education, functions as a semiotic marker of legitimacy and contextual
relevance, shaping institutional and learner perceptions despite the absence of pedagogical adaptation.

From a textbook ideology perspective, the study reinforces the view that textbooks are ideological
artifacts embedded in broader institutional and geopolitical agendas. Symbolic localization prioritizes
branding, visibility, and strategic positioning over pedagogical responsiveness, thereby extending the function
of the textbook beyond instruction to institutional representation and diplomatic signaling.
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When interpreted through Nye’s (2004) soft power framework, symbolic localization emerges as a cost-
effective strategy of educational diplomacy. By minimizing the financial and logistical demands of full
localization, Taiwan is able to establish an academic presence in Indian higher education while projecting
cultural identity and influence through symbolic association. This strategy enables Taiwan to position itself
as a provider of Chinese language education distinct from Mainland China, contributing to geopolitical
differentiation without overt political confrontation.

Pedagogically, however, the absence of functional localization has implications for teaching and learning.
While students gain exposure to authentic Taiwanese linguistic and cultural content, the lack of localized
cultural scaffolding may limit relevance and accessibility, shifting the burden of contextualization to
instructors.

In conclusion, this study identifies symbolic localization as an emerging strategy in cross-border textbook
publishing, demonstrating that localization can serve soft power and market-legitimization objectives even
without pedagogical adaptation. By foregrounding textbook branding as a form of educational diplomacy, the
study contributes to ongoing debates on international Chinese language education, soft power, and the
ideological dimensions of instructional materials.
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